
 

 

 

 

 

Falcons Primary School  
 

 

 

 

Equality Impact 

Assessment Policy 

June 2025 
 

 

Approved by GB Date: June 2025                                                                                   Review Date: June 2027



 

 2 

School Vision and Ethos Statement 

We encourage all members of the Falcons Community to respect one another, to know that everyone has an 
important part to play in making the school as good as it can be, to take responsibility and be responsible, to 
strive for excellence and to try one’s best in everything we do. 
 
Our vision for Falcons Primary School is to be recognised as a school that values uniqueness, where children 
are provided with the skills to enable them to become: 
 
* successful learners 
* responsible citizens 
* creative thinkers and 
* reflective individuals 
 
SIKH ETHOS 
The school draws on the teaching of the Sikh faith and is committed to providing not only an academic 
education, but one that will also encompass an underlying message of unity, equality and respect. High 
morals, discipline, love, compassion and selfless service towards all regardless of faith, gender or colour. 
Falcon School will embrace a universal, inclusive approach to spirituality. 
 
AIMS 
To achieve our vision, we aim for all pupils, staff, governors and parents to: 

• Work in unity to make Falcons School a welcoming, stimulating and successful school. Encourage good 
manners, self-discipline and the desire to be enthusiastic learners who grow into forward thinking 
responsible citizens who respect, value and care for themselves and others. 

• Provide an ethos with clear boundaries and expectations, enabling all children to succeed and to reach 
their full potential confidently, in a safe and supportive environment. 

• Become excellent lifelong learners who are independent and prepared for the wider world and aim high to 
achieve aspirational goals. 

 
 
 
 
 
 
 
 

This school is committed to safeguarding and promoting the welfare of children and young people and 
expects all staff and volunteers to share this commitment. 
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1.0 Introduction 
The actions of public bodies can affect groups of people in different ways, which may result in unfair 
disadvantage or exclusion from opportunities to fully participate in the economic life of the region. Where this 
occurs it is known as “adverse or negative impact” and in many cases is unlawful. 
To address and avoid adverse or negative impact we must assess our strategies, policies, programs and 
projects for unfair disadvantage or exclusion, and put in place actions to change or mitigate any areas of 
concern. This process is formally known as an ‘Equality Impact Assessment’ (EqIA). 
 
Equality of opportunity leads to increased economic participation, and EqIAs will help us to identify and 
develop areas of opportunity for people who are traditionally underrepresented in the economic life of the 
region. 
 
This guidance has been produced to assist AKAAL Education Trust representatives to carry out effective EqIAs. 
 
2.0 The legislation 
Since 1995 in particular, a series of pieces of equality legislation have been passed, culminating in the Equality 
Act 2010. This Act requires public bodies to take a proactive approach to equality and diversity. Appendix 3 
provides more information on the equality duty, however the public sector, and organizations using public 
funds, and delivering on behalf of the public sector, is required to work towards: 

• Eliminating unlawful discrimination, harassment and victimization 

• Advancing equality of opportunity between different groups 

• Fostering good relations between different groups 
To help us achieve our duty we need to ensure our proposed projects undertake Equality Impact Assessments, 
considering how they might affect the following groups: 

• People of different age groups 

• People with dependents and caring responsibilities 

• People with a disability 

• Women and men 

• People belonging to all racial, cultural and ethnic groups 

• People who are pregnant or subject to maternity legislation 

• People who have a religion or belief, or who do not 

• People who are gay, lesbian, bisexual and heterosexual or in a Civil 

• Partnership 

• People who intend to undergo, are undergoing or have undergone gender reassignment 
Conducting Equality Impact Assessments 
 
3.0 Different types of impact 
An EqIA is a systematic process to identify the impact, or likely impact, a project or program proposal will have 
on the different groups of people listed above. An impact is defined as ‘an intentional or unintentional lasting 
consequence or significant change to people’s lives brought about by an action or series of actions’. The 
impact of an investment can potentially be: 

• Positive – a positive impact will actively promote equality of opportunity for one or more groups, or 
improve equal opportunities/relations between groups. 

• Adverse or negative – an adverse or negative impact causes disadvantage or exclusion. If such an 
impact is identified the EqIA process will ensure that as far as possible it is either justified, eliminated, 
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minimised or counter balanced by other measures. 

• Neutral – a neutral impact is where there are no notable consequences for any diversity group. 
There is no statistical test available for assessing impact, nor would such a test be appropriate. Whether an 
impact is adverse or not must be a question of professional judgement based on factual information and 
evidence. A given proposal may have a positive impact on one or more groups but an adverse impact on 
others.  
 
The EqIA process is designed to identify these differences and help to arrive at a view as to where the balance 
of advantage or disadvantage lies. It is important to explore the impact of proposals on diversity groups and 
explain why a given proposal has been developed in the way it has.  
 
It is necessary to ensure that an option for alleviating any adverse impact on one diversity group does not in 
turn create an adverse impact for another. If an adverse impact is unavoidable then it must be clearly justified 
and recorded as such. 
 
4.0 Planned and unplanned differential impact 
Differential impacts may be planned and/or desirable. As explained above, there may be a balance of 
advantage and disadvantage to be struck between different groups. There may be occasions where adverse 
impact can be justified as part of a wider strategy associated with positive action in relation to particular 
groups, or where the policy or investment deliberately attempts to encourage equality of opportunity for a 
particular group. Where this is the case it will be a question of providing a clear and legal rationale for these 
actions. 
 
5.0 The two levels of EqIA 
There are two levels of EqIA that can be undertaken depending on the likely impact of the proposed 
programme or project. This allows for a reasonable, practical and manageable approach to the process. These 
levels are: 
(i) initial screening EqIA 
(ii) full EqIA 
Further explanation is provided below, but in broad terms the purpose of a screening EqIA is to determine 
whether there is any possibility of differential impact, to prompt a process of mitigating adverse impact, and 
address opportunities for tackling disadvantage and under-representation, before an investment is endorsed 
and approved. The action plan section of the impact assessment is critical in demonstrating how the project 
intends to mitigate risks and maximise opportunities. This action plan also forms a basis for monitoring. 
 
The full EqIA is a natural progression from the screening stage if there remain significant uncertainties about 
the levels of impact on one or more of the identified diversity groups. It is also required if there is no 
agreement about the balance of differential impact between diversity groups and/or no obvious or acceptable 
way to mitigate adverse impact or address opportunities for positive impact. The process includes a more in-
depth analysis supported by formal involvement and consultation of diversity groups, and fully evidenced 
research.  
 
Once a full EqIA is complete it should be possible to resolve the outstanding issues identified at the screening 
stage. 
 
For a majority of projects, a well completed EqIA, with appropriate Specific, Measurable, Achievable, Realistic 
and Timebound (SMART) action plan, will be adequate. 
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6.0 When should an EqIA be carried out? 
EqIAs are fully embedded into the Academies Act 2010, and 
therefore all programs or investments funded or part funded by DfE under this legislation are subject to an 
EqIA. A screening EqIA should be undertaken during the development of the application for a new Free School 
or Academy.  
 
This screening EqIA should consider each of the functions of the project and their impacts on the equality 
characteristics. 
 
7.0 Who is responsible for carrying out an EqIA? 
The applicant responsible for developing a new school or academy is responsible for overseeing the 
completion of the EqIA. It is advisable that this is undertaken with the involvement, support and advice of 
other members of the Trust. Drafts of the EqIA can be sent to the Finance and Operations Director or the Trust 
legal representatives in order to obtain advice and guidance on their content. Contact details are provided in 
Appendix 4. 
 
8.0 What happens to the EqIA once completed? 
The screening EqIA should be attached as an annex to the Free School application for consideration at 
appraisal. 
 
9.0 Detailed guidance on Screening Stage completion 
All projects must undergo the initial equality impact screening stage. This stage will determine whether or not 
a more in-depth analysis is required, and is based on what information is already available and known in 
relation to the issue, for example existing statistical information or earlier consultation results. 
 
The principle outcomes from this stage should be either: 

i. Concluding that there will be no significant differential impact on any diversity group arising from the 
proposal. 

ii. Understanding that there is potential for significant differential impact which may result in an adverse 
impact on one or more diversity groups requiring review of the proposal to mitigate this impact. 

iii. Identifying any areas where the proposal may provide an opportunity to address disadvantage or 
under-representation for one or more diversity groups, and agree actions to address such 
opportunities. 

iv. Identify the need for a more in-depth analysis in the form of a full EqIA. 
A form has been designed for undertaking the screening stage and can be found in Appendix 1. The guidance 
below has been developed to assist with completion of this form. However, if projects have existing equality 
impact assessment forms they are used to completing these will be accepted, providing they supply an 
equivalent depth of information to the form in Appendix 1. 
 
Question 1 
Name of the strategy, policy, program or project being assessed. 
Fill in as required. 
 
Question 2 
In no more than 5 lines and using Plain English, www.plainenglish.co.uk 
Summarize the purpose of the proposal, and its desired outcomes. 
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Summarize the main aims clearly, trying to avoid jargon and acronyms. 
This provides someone unfamiliar with the details of the project a transparent overview of the proposal. 
 
Question 3 
Who should benefit from the proposal and in what way? 
List as required, for example people within a specific location, women, young people, older people, people 
from an ethnic minority community, SMEs etc. 
The question is designed to help projects think about any positive impact that may arise from the proposal, as 
well as anyone who may be excluded from benefiting from the proposal and the justification for this. 
 
Question 4 
Is there any evidence or reason to believe that in relation to this proposal, there may be a difference in: 

• levels of participation 

• uptake by different groups 

• needs or experiences of different groups 

• priorities 

• other areas? 
If yes, please list 
 
Evidence can be both formal and informal, and include: 

• data/analysis 

• Local demographic data relevant to the proposal 

• research into specific sectors 

• reports about issues particular communities have in accessing certain 

• careers or services 

• feasibility studies 

• feedback from meetings with diversity groups etc. 
List the main sources, and quote selectively where appropriate. 
 
If there are significant gaps in the evidence base which make it difficult to reach a decision about adverse 
impacts then it is important that further consultation/research is undertaken as appropriate. Falcon School 
Trustees will need to make a judgment about what is reasonable and justifiable in this context. 
 
Question 5 
Using the evidence listed above, fill in the table below to highlight the groups you think this proposal has the 
potential to impact upon: 
 
Is there any potential for negative impact? Yes or No 
It is important to consider this question in consultation with other people, as a variety of people will bring 
different thoughts to the process. Also consider involving or consulting organisations which represent the 
different diversity groups. 
 
You can use the information you have gathered and analysed to decide whether the proposal may affect 
diversity groups differently, and whether any of these differences constitute disadvantage or unlawful 
discrimination. 
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Are there opportunities for positive impact or to promote equality of opportunity? 
As above, use information you have already gathered or is available to highlight opportunities where the 
project can make a positive impact and promote equality of opportunity. As a prompt consider obligations 
contained in the equality duty (see appendix 3). 
 
Question 6 
Considering your answers to questions 1 - 5, do you believe a Full Equality Impact Assessment is needed? 
 
If you are confident, on the basis of the information available, that there will not be an adverse impact, or that 
any adverse impact can be mitigated with a few changes, you may not need to proceed to a full impact 
assessment. 
 
However, if you need to undertake further significant consultation and research to resolve issues then a full 
EqIA will be required (see section 4 below).  
 
In most cases it is likely that any issues can be resolved at the screening stage, and it is only in a minority of 
cases that we would expect a full EqIA to be required. 
 
Question 7 
Considering our duty to proactively tackle disadvantage and promote equality of opportunity, list the actions 
required. 
 
If you have identified an adverse impact you will need to detail the clear and measurable actions or changes 
that will be made to the programme in order to mitigate this. If you cannot find a way to resolve an adverse 
impact at the screening stage, for example because of lack of information, or because more than one diversity 
group is affected, you should progress to a full EqIA. For further advice on whether proceeding to a full EqIA is 
necessary, please contact the Equality and Diversity Adviser (see Appendix 4). 
 
It is very important to list the actions which will be taken forward by the proposal to mitigate any risks and 
address opportunities to promote equality of opportunity. These will then be followed up through monitoring 
and evaluation, should the investment be endorsed and approved. 
 
10.0 The Full Equality Impact Assessment 
The full EqIA is a natural progression from the screening stage if there remain concerns about the proposed 
programme in terms of adverse impact on one or more of the identified diversity groups. This is often the case 
if there are gaps in the evidence used during the screening stage. 
 
The full EqIA is not different in nature from the screening stage of the process but should be undertaken in a 
structured, systematic way which may include primary research, consultation, engagement with and 
involvement of representatives from the diversity groups with a legitimate interest, or that potentially face an 
adverse impact as a result of the proposal. It should be timely, open and inclusive, and conducted in 
accordance with the principles detailed in our gender, disability and race equality schemes. The relevant Local 
Authority can provide routes to the various diversity groups you need to involve and consult. Public bodies 
should involve (i.e. engage proactively at an early stage) and consult disabled people in decision making and 
action planning processes. 
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It is important to consider any funding required for undertaking a full EqIA as part of any pre-opening funding 
request in the application process. 
 
The aim of this stage is to conclude with clear recommendations on changes and amendments based on 
adequate and objective information. Clear evidence of the consideration of the impact of alternatives, the 
changes that have been made as a result and justification for the changes that haven’t been made, must be 
apparent in the relevant documentation. 
 
Appendix 2 provides the template which you should follow when undertaking a full EQIA. 
 
11.0 Appendix 1 
Screening Equality Impact Assessment Form 
 
Summary 

1. Name of the program/application being assessed. 
2. In no more than 5 lines and using Plain English, http://www.plainenglish.co.uk summarize the purpose 

of the proposal, and its desired outcomes. 
3. Who should benefit from the proposal, and in what way? 

 
Evidence 

4. Is there any evidence or reason to believe that in relation to this proposal, there may be a difference 
in: 
 

• levels of participation 

• uptake by different groups 

• needs or experiences of different groups 

• priorities 

• other areas? 
If yes please list: 
 
Impact 

5. Using the evidence listed above, fill in the table below to highlight the groups you think this proposal 
has the potential to impact upon: 
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*Women or men (including expectant or new parents i.e. pregnancy and maternity and people who are 
married) 
 
 
 
 

 Is there potential 
for negative 
impact? Y/N 

Are there 
opportunities 
for positive 
impact? Y/N 

If yes, please provide details of the impact 
below 

Positive impact Negative impact 

All groups in society 
generally 

 Y A balanced intake 
and successful 
outcomes would be 
beneficial for all 
Leicester people 

 

Older or younger 
people 

 Y A successful school 
will bring positive 
benefit for younger 
people 

 

People with caring 
responsibilities 

    

People with a 
disability 

  Pupils with SEND 
are catered to meet 
individual 
requirements. 

 

Women or men * 
 

    

People who are 
black or from a 
minority ethnic 
background (BME) 

  As a Sikh School we 
are attracting 
applications from 
BME backgrounds. 

 

People with a 
religion or belief (or 
who choose not to 
have a religion or 
belief) 

  A Sikh faith school 
will provide for the 
Sikh community.  

 

People who are 
lesbian, gay or 
bisexual (LGB) or in 
a Civil Partnership 

    

People who are 
transitioning from 
one gender to 
another 
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Your Decision 
6. Considering your answers to questions 1 - 5, do you believe a Full Equality Impact Assessment is 

needed? Please explain your decision. 
 

We do not believe there is a need for a Full Equality Impact Assessment.   
The benefits of a Sikh faith school in a city as diverse as Leicester are immense.  There is currently no 
other Sikh faith school in Leicester or the surrounding areas.  The school has an admissions policy 
that allows for 50% non-Sikh pupils.  The school follows the national curriculum and is regulated and 
inspected by national agencies including Ofsted, EFA, DfE.  There are requirements to publish 
information and data in the public domain.   

Action 
7. Considering our duty to proactively tackle disadvantage and promote equality of opportunity, list the 

actions required. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Sign Off Section 

1. This Screening level EqIA was completed by: This Screening level EqIA was completed by: Kartar Singh 
(Chair of Governors) and Jasbir Mann (Headteacher). 
 

12.0 Appendix 2 
 

Full Equality Impact Assessment 
 
Summary 

1. Name of the program/application being assessed. 
2. Using Plain English, http://www.plainenglish.co.uk summarize the specific issues you would like to 

explore using the Full EqIA process (attach screening stage assessment). 
 
Evidence 

3. What does the current evidence tell us about possible inequalities in relation to this proposal? 
 

Equality Group(s) Issue 

  

  

 
 

 

Equality 
Group 

Action/Milestone Responsibility Achievement 
Date 

Monitoring 
Arrangements 

Non 
Sikh 
pupils 

Providing an 
inclusive 
education for all 
our pupils 
regardless of 
race, sex, 
background or 
religious 
background. 

Senior 
Leadership 
Team 

Ongoing Stakeholder 
questionnaires (pupils, 
parents and staff) 
 
Lesson observations 
 
Behaviour monitoring logs 
 
Governor visits 
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Consultation 

4. How do you plan to seek the views of the groups outlined above? 
 

Method ✔ 
General consultation event (open to all) 
 

 

Use Regional Equality Networks 
 

 

Specific & targeted consultation workshop 
 

 

Seek specialist advice from relevant organizations 
 

 

Commission Research 
 

 

Other (please detail) 
 

 

 
 
 

5. Using the table below summarize the results of the consultation exercise (attach full records of 
consultation carried out). Please continue on another sheet if required. 
 

 
** The process should have highlighted new information e.g. secondary research or anecdotal 
experiences of individuals from specific groups 
 
 
 
 
 
 
 
 
 
 

 Please outline each impact 
(positive or negative) 
identified through the 
consultation process 

Impact (negative, positive or 
neutral) 

Evidence ** 
 

1    

2    

3    

4    

5    

6    

7    



 

 13 

 
Your Decision – Final Outcome 

6. Based on the results of this Full EqIA please select how this proposal will be taken forward: 
 

Decision ✔ 
Implement proposal/application without making any changes 
 

 

Implement proposal/application but take action (listed below) to address 
impacts identified 

 

Implement proposal as a pilot and monitor for impact  

Abandon proposal and redesign with involvement or specific groups from 
the outset 

 

 
Action 

7. Considering our duty to proactively tackle disadvantage and promote equality of opportunity, list the 
actions required. 

 

Action 
How will 
identified 
impacts be 
addressed 

Implications  
for the Agency 
(financial risk, 
benefits etc) 

Responsibility  
(Project 
Manager, 
Board etc) 

Achievement 
Date 

Progress  
Review Date 

Monitoring 
Arrangements 

      

      

      

 
 
Sign Off Section 

8. This Full EqIA was completed by: 
 
Name: 
Organization: 
Job Title: 
Signature: 
Date: 
 
On completion please submit this document with the 
application for appraisal to the Chair of Governors, Falcons Primary School 
 
 
13.0 Appendix 3 
 
Summary of public sector equality duty 
 
The following public sector duty information is taken from the 
Equality and Human Rights Commission website, and must be taken into account when undertaking an EqIA. 
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The equality duty was created by the Equality Act 2010 and replaces the race, disability and gender equality 
duties. The duty came into force in April 2011 and covers age, disability, gender, gender reassignment, 
pregnancy and maternity, race, religion or belief and sexual orientation. It applies in England, Scotland and in 
Wales. The general equality duty is set out in section 149 of the Equality Act. In summary, those subject to the 
general equality duty must have due regard to the need to: 
 

• Eliminate unlawful discrimination, harassment and 

• victimization 

• Advance equality of opportunity between different groups 

• Foster good relations between different groups 
 

The duty to have due regard to the need to eliminate discrimination also covers marriage and civil partnership. 
The Equality Act also gives Ministers the power to impose specific duties through regulations. The specific 
duties are legal requirements designed to help those public bodies covered by the specific duties meet the 
general duty. 
 
Following a government consultation, the Equality Act 2010 (Specific Duties) Regulations 2011 were been laid 
before Parliament for approval, and came into force on 10 September 2011. 
 
These regulations will promote the better performance of the equality duty by requiring the publication of: 
 

• equality objectives, at least every four years 

• information to demonstrate their compliance with the equality duty, at least annually 
 
 
 
14.0 Appendix 4 
 
Contact Details 
 
Falcons Primary School 
George Hine House 
Gipsy Lane 
Leicester, LE5 0TA 
 
 
15.0 Appendix 5 
 
Glossary of Terms 
 
Adverse Impact 
A significant difference in patterns of representation or outcomes for diversity groups, with the difference 
amounting to a detriment for one or more groups. 
 
Differential Impact 
Suggests that a particular group has been affected differently by a strategy, policy, program or project in 
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either a positive or negative way. 
 
Definition of Disability 
The Disability Discrimination Act (DDA) defines a disabled person as ‘someone who has a physical or mental 
impairment which has a substantial and long-term adverse effect on his or her ability to carry out normal day-
to-day activities’. 
 
Discrimination 

• Direct Discrimination 
Treating people less favorably than others because of their age, disability status, gender, race, religion 
or belief, sexual orientation or transgender status. 

• • Indirect Discrimination 
Applying a provision, criterion or practice that disadvantages people on the grounds of age, disability, 
gender, race, religion or belief, sexual orientation, transgender and that cannot be justified as a 
proportionate means of achieving a legitimate aim. The concept of 'provision, criterion or practice' 
covers the way in which an intention or policy is actually carried out, and includes attitudes and 
behavior that could amount to discrimination through unwitting prejudice, ignorance, thoughtlessness 
and stereotyping. To find discrimination it will be sufficient to show that a practice is likely to affect the 
group in question adversely. 

 
Equality or Equal Opportunity 
Providing opportunities regardless of age, disability, gender, race, religion or belief, sexual orientation or 
transgender. 
 
Functions 
The full range of activities carried out by a public authority to meet its duties. 
 
Harassment 
Words, conduct or action usually repeated or persistent that, being directed at a specific person, annoys, 
alarms, or causes substantial emotional distress to that person and serves no purpose. 
 
Monitoring 
A process for collecting, storing and analyzing data about individuals' diversity status, and linking this with 
planning and implementing policies. 
 
Policies 
Policies are the sets of principles or criteria that define the different ways in which an organization carries out 
its role or functions, and meets its duties. Policies also include formal and informal decisions made in the 
course of their implementation. 
Qualitative data 
Information gathered from individuals about their experiences. Qualitative data usually gives less emphasis to 
statistics. 
 
Quantitative data 
Statistical information in the form of numbers normally derived from a population in general, or samples of 
that population. 
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Race 
Under the Race Relations Act it is unlawful to discriminate against anyone on grounds of race, colour or 
nationality, and includes Gypsy and Traveller Communities. 
 
Religion or Belief 
Religious groups cover a wide range of groupings the most of which are Buddhist, Christians, Hindus, Jews, 
Muslims, and Sikhs. Consider these categories individually and collectively when considering impacts. 
 
Trans communities 

• Transgender/transsexual person 
A person whose perception of their own gender (gender identity) differs from the gender they were 
assigned at birth. 

• Gender reassignment 

 

 

 

 


